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Introduction

The present thesis deals with teaching culturaéespduring English lessons by using
authentic materials. It consists of Introductioha@ter One, Chapter Two, Chapter

Three, Conclusions, Polish Summary, and References.

Chapter one focuses on culture. Thus, the defmitof culture is given.
Moreover, the culture in terms of foreign languag@ching and learning is described.
Furthermore, different types and approaches tchtegaculture during English lessons
are enumerated and widely described. In additibe, llest approaches to teaching

culture for students at the age of 7-9 are predente

Chapter two is devoted to authentic materials. r@foee, the definition of
authentic materials is provided. Moreover, différéypes of authentic materials are
described. Furthermore, the best authentic maseivalthe learners at the age of 7-9 are

proposed.

Chapter three deals with different tasks desigoedhe primary learners at the
age of 7-9 are presented and described. Thusgthearison of Polish, American, and
British culture is presented. Moreover, activitiegsed on intercultural approach are

given. Additionally, the lessons of using culturgidg English lessons are described.

Finally, there are conclusions and Polish summidigreover, there is a full list

of references used during the writing of the thesis



1. Chapter One. Culture

1.1. General definition of culture

The word ‘culture’ comes from Laticulturaand at first meant cultivation. In its current
meaning the term ‘culture’ appeared in Europe ire thd" — 19" century.
Probably, what may come to one’s mind while thigkabout the definition of the term
is that culture is characteristic to particularugyef people, which means that this group
of people share the same language, history, religiohabited territory, cuisine,

traditions and social habits.

What also can come up to our minds is the defimitdd so-called capital-C
Culture and here we consider arts, theatre, musicligerature; or as we can read in
Oxford Dictionary “the arts and other manifestadorof human intellectual

achievement”.

However, there are many ways to define culture, dsample from the
anthropological point of view this term is definad “the way people live” (Chastain
1988:302), Trinovitch (1980:550) states that cetis “ an all-inclusive system which
incorporates the biological and technical behavimuhuman beings with their verbal
and non-verbal systems of expressive behavioutirgiafrom birth, and this “all-
inclusive system” is acquired as the native cultlitee process, which can be referred
to as “socialization”, prepare the individual fwetlinguistically and non-linguistically
accepted patterns of the society in which he livédge can all agree on the fact that

culture is a vital part of our language, our présar our past.

According to The National Centre for Cultural Corgmee culture is
an”integrated pattern of human behaviour that ety thoughts, communications,
languages, practices, beliefs, values, customstees, rituals, manners of interacting
and roles, relationships and expected behavioues ratial, ethnic, religious or social
group; and the ability to transmit the above tocseding generations” (Goode,
Sockalingam, Brown, & Jones, 2000). This definitsays that language is not only a
part of how we define culture, but it also reflectsture.



Dakowska (2005:106) says that “culture is a waylifef of a given society
permeates all areas of communication and providesegts for the interpretation of

meanings”.

Summing all these definitions up we realize thdtthése definitions have
something in common and that is the fact thatuceltis a way of life (Brown,
1994:163). It is the background of our existentés the factor which makes a group of
people to have something in common. It is kind ahadel that shows the way of
behaviour in community. It takes control on the wag/behave in a group and makes us
realize what the others expect of us, and what hegppen if we live against their
expectations. Hence, thanks to culture we know faowwve can go as individuals and

what are our responsibilities to the group.

1.2. The definition of culture in terms of foreign language
teaching and learning

When focusing on culture in terms of teaching aaining foreign language, this point
of view on culture is the most essential for thepgr, many scholars agreed that
language without cultural relevance is nearly useléccording to Brown (1994: 170)
“language is the most visible and available expoessf the culture”. What is more,
Tang (1999) assumes that culture is language argldae is culture. In his opinion
when one wants to speak a language well, he omebkds to think in that language.
Language and culture are inseparably joined. Thathy many scholars started to call
culture the “fifth skill”, next to reading, speakinlistening and writing, which these

four are four main skills thought while teachingefign language.

Duranti (1997: 28-29) specifies what exactly mednesng a part of culture”. In
his opinion, to be part of a culture means to shiaeepropositional knowledge and the
rules of inference necessary to understand whegrain propositions are true (given
certain premises). To the propositional knowledgee might add the procedural
knowledge to carry out taskssuch as cooking, wegavarming, fishing, giving a formal

speech, answering the phone, asking for a favatingra letter for a job application”.

Additionally, Buttjes (1990), Ochs and Schieffe{itf84), Poyatos (1985), and
Peters and Boggs (1986) state that “language atureware from the start inseparably
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connected” (Lessard-Clouston, 1997). Thus, the dagg should be learned in

particular social situations
1. every society orchestrates the ways in which cardrarticipate in
2. particular situations, and this, in turn, affe¢ts form, the function and
3. the content of children’s utterances;
4. caregivers’ primary concern is not with grammatiogiut, but with the
5. transmission of sociocultural knowledge;
6. the native learner, in addition to language, aegpualso the

7. paralinguistic patterns and the kinesics of hikarculture.

Furthermore, Duranti (1997: 24) defined culture ‘@®mething learned,
transmitted, passed down from one generation toékg through human actions, often
in the form of face-to-face interaction, and, of ure, through linguistic

communication”.

However, on the other hand there are meaningfudegowhich points out that
culture can be seen as “mere information conveyethd language, not as a feature of
language itself” (Kramsch 1993). Kramsch also ghg$ we cannot consider culture as
the fifth skill, because it is something additigndut still of great importance.
Furthermore, Kramsch (1993:1) highlights from tleewbeginning that culture is in the
background “ready to unsettle the good languagmésa when they expect it least,
making evident the limitations of their hard-won noounicative competence,

challenging their ability to make sense of the watound them”.

Anyhow, one should not forget that good knowledfya foreign language is not
enough; for example one can speak Chinese very lugllknows very little about the

country where this language is spoken. Especiallynd business meetings or travels

! Lessard-Clouston, M. (1997). “Towards an Undeuditag of Culture in L2/FL Education”. In: Ronko,
K.G. Studies in English?5, 131-150 Japan: Kwansei Gakuin University £res



abroad we can realise how big problems and unpléaSlinders such lack of

knowledge about culture can cause. Zofia Chlopekenarticle says “communication

that lacks appropriate cultural content often rssil humorous incidents, or worse, is

the source of serious miscommunication and miswtaleding”. Probably one could

not agree more.

seven

The content of culture should, according to Goodghg1981: 62) include:

The ways in which people have organized their égpee of the real world so
as to give it structure as a phenomenal world om§ their percepts and
concepts.

The ways in which people have organized their eégpee of their phenomenal
world so as to give it structure as a system oseand effect relationships, that
is, the propositions and beliefs by which they axplevents and accomplish
their purposes.

The ways in which people have organized their égpees so as to structure
their world in hierarchies of preferences, namehgir value or sentiment

systems.

The ways in which people have organized their agpee of their past efforts to
accomplish recurring purposes into operational @daces for accomplishing
these purposes in the future, that is, a set arfgnatical” principles of action

and a series of recipes for accomplishing partrogtals.

According to Tomalin & Stempleski (1993: 7-8), t#eaching of culture has the

goals:

To help students to develop an understanding ofabiethat all people exhibit

culturally-conditioned behaviours.

To help students to develop an understanding thaalsvariables such as age,
sex, social class, and place of residence influgheeways in which people

speak and behave.



3. To help students to become more aware of convaitioehaviour in common

situations in the target culture.

4. To help students to increase their awareness ofctiteral connotations of

words and phrases in the target language.

5. To help students to develop the ability to evalumtel refine generalizations

about the target culture, in terms of supportinigievce.

6. To help students to develop the necessary skillsotate and organize

information about the target culture.

7. To stimulate students’ intellectual curiosity abdbe target culture, and to

encourage empathy towards its people.

1.3. The meaning of culture in language teaching

Studying foreign language consists of several comapts like grammatical

competence, communicative competence, languageigrofy, but what is more, also
some changes in attitude towards our own or anathiture. For many scholars gaining
knowledge about culture is certainly an integrait p#f foreign language learning.
Admittedly, there are a lot of teachers whose gedb make teaching culture a very

significant part of foreign language teaching autum.

Krasner (1999) states that linguistic proficiensyot enough for a student to be
proficient in that language. What, foreign langudggners, should be aware of are;
appropriate ways to address people, express appoggiasking, and agree or disagree
with people. They should bear in mind that behasgaar intonation patterns that are
used in their own society, do not necessarily h&wvebe appropriate in foreign
communities. One need to be aware of fact thatormngunicate well, the usage of

language must be connected with culturally suitaloteons.

The main misunderstanding which often occurs whepromes to teaching
culture in foreign language classroom, as Kramdd@d93:1) says, is conviction that
language is only a code and once learned — mhiniypastering grammatical rules and



some aspect of context when they are used — “arguégye is essentially (albeit not
easily) translatable into another”.

This belief occurred to be influential in promotirtyfferent approaches to
teaching foreign language — sociolinguistic, pratienand communicative — this surely
have enhance the learning of language a socialcspewever, the language still
occurs to be perceived without trying to identifidagain insights into the very fabric of
society and culture that charge language in mangrse ways. Such a perception on

language can only cause problems and lead to crdssal misunderstandings.

Moreover, Lessard-Clouston (1997) points out thdtuce in learning teaching
means that “students will indeed need to develawkedge of and about the L2 or FL
culture, but this receptive aspect of cultural cetepce is not sufficient. Learners will
also need to master some skills in culturally appede communication and behaviour
for the target culture (...). Cultural awarenessasassary if students are to develop an

understanding of the dynamic nature of the targktie, as well as their own culture”.

Furthermore, Lessard-Clouston (1997) finds fourcdptors for meanings of
culture by Adaskou, Britten and Fahsi (1990: 3-Bey are the most helpful for a
foreign language teachers and they include:

1. the aesthetic aspect, which includes the arts f@neliterature, music and

media),

2. the sociological aspect, which refers to the orgation and nature of family,

interpersonal relations, customs, material cona#je@tc.,

3. the semantic sense, which encompasses the wholemoalization system

which conditions perceptions and thought processes,

4. the pragmatic or sociolinguistic sense, which meféo the background
knowledge, social and paralinguistic skills and giaage code which are

necessary for successful communication.

In addition, Lessard-Clouston (1997) presents s rtteaning of culture by
Robinson (1988:11) providing a description thattun@ is a dynamic “system of
symbols and meanings” where “past experience inlas meaning, which in turn

affects future experience, which in turn affectssaguent meaning, and so on”.



1.4. Different types and approaches to teaching culture

According to Risager (1998. 243), there are foufedent approaches to teaching

culture:

1. The foreign-culture approach, which has been logimogind since the 1980s — it
is shaped upon the concept of a single culture eblar, it focuses on the target
culture. However, it does not take students’ natiwiure into consideration or it
does not compare the two cultures. The main ainoislevelop the target
language’s communicative competence and culturatlerstanding. This
approach was criticized mainly because it doesfoots on the relationship

between the two cultures.

2. The intercultural approach, which has replaceddaheign-culture approach, and
is the dominant one today — it is shaped upon thecept of comparison
between the target culture and students’ own ailtdowever, the main focus is
on the target culture. The main aim of this appnoescto develop students’
understanding of intercultural and communicativenpetences and to enable
the students to act as mediators between the tWares. According to Rigaser
(1998: 246), this approach is not appropriate simds “blind to the actual
multicultural character of almost all existing ctrues or states”. She suggests
that the teachers should use the multicultural @gog.

3. The multicultural approach, which has made its apgrece since the 1980s, but
still is in marginal position — it is shaped updm tidea that in every country a
number of sub-cultures exist with one culture. Tapproach focuses on the
ethnic and linguistic diversity of the target cayntMoreover, it focuses on
students’ own culture. Furthermore, the comparisetween the target culture
and students’ own culture is very important. Aceogdto Risager (1998: 246),
“a balanced and anti-racist view of cultures shdagddnvolved”. In addition, this
approach focuses on the principle that culturesxatenonolithic.

4. The transcultural approach, which is just beginniagappear as a result of
internationalization — it is shaped upon mass comaation, World Wide Web,

globalization, and the phenomena that modern woultures are intricately



interwoven. The foreign language is perceived asnégrnational language.
Thus, the foreign language should not be linkedatty specific culture.

However, Byram (1997: 55) claims that “althoughsitpossible to introduce
topics which are of universal significance in ailltares, such an approach
leaves learners without topics which are charastierof a particular country,

that is the ones which ‘characterize its uniquef@sthe language learner’.

Moreover, Stern (1992: 223-232) presents eightaggtres to teaching culture.

They are:

1.

Creating an authentic classroom environment (teghes include, for example,

displays and exhibitions of realia),

Providing cultural information ( for example, cuttih aside, culture capsule and

culture cluster),

Cultural problem solving (for example, culture asator),
Behavioral and affective aspects (for example dranthmini-drama),
Cognitive approaches (for example student research)

The role of literature and humanities (for exampterary reading and watching

films),

. Real-life exposure to the target culture (for exbamnpisits to the class by native

speakers, pen-pals and visits to other countries),

Making use of cultural community resources (for rapée, when a foreign
language learning takes place in the target-languagnmunity, the everyday

environment can be used as a resource).

Furthermore, Galloway (1985) presents “Facts Apghmea” to teaching culture.

They result from poor preparation of teachers éaching culture. They are:

1.

2.

“The Frankenstein Approach”: A taco from here, anfenco dancer from here,

a Gacho from here, a bullfight from there.

“The 4-F Approach”: folk dances, festivals, fairsddood.
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3. “The Tour Guide Approach”: monuments, rivers, @tietc.

4. “The ‘By-The-Way' Approach”: sporadic lectures oitshof behavior selected

indiscriminately to emphasize sharp differences.

Thus, Lessard-Clouston (1997) claims that planfiangculture teaching is very

important: “Justs we are intentional in terms of what grammastaictures we teach and

how, we must also be systematic about our culeaehing” (Lessard-Clouston, 1997: 24).

The planning can be possible thanks to Moran’stahat is called “A framework

for learning/teaching culture” (Moran, 1992).

Table 1. presents Moran’s framework for learnitggching culture.

Nature of content: getting information

- what is the capital of the US?

- sports in American life.

Learning objectives: demonstrate a
mastery of the information.
Techniques/activities:cultural readings;
films/videotapes; recordings; realia
(cultural artifacts); personal anecdotes.

Teacher role: informant

Nature of content: skills

- buying tickets to a sports event,

- cheering for your team at a football
game,

Learning objectives: demonstrate an
ability (a fluency, an expertise,
confidence)
Techniques/activities:dialogs, role
plays, simulations, field experiences.
Teacher role:coach or model.

Nature of content: values and
assumptions

- why are sports so important to
Americans?

- are you making an observation or an

interpretation?

Nature of content: self-awareness

- what importance do sports have in
YOUR life?

Learning objectives: by
behavior/statements demonstrate
understanding of ones' feelings, values,
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- how does this compare with your
culture?

Learning objectives: critical thinking
- demonstrate an ability: to infer; to
generalize; to suspend judgment,

- curiosity; tolerance; sensitivity;
empathy.

Techniques/activities:

- learners interpret and make explanatic

based on above activities,

- comparisons with their own culture,

- ethnography,

- reflective writing.

Teacher role: co-researcher or guide

opinions, attitudes, and act upon them.
Techniques/activities

- learners examine and make statements
about themselves,

- reflective writing,

- feedback on above activities.

Teacher role: counselor or guide.

Table 1. Moran’s framework for learning / teachmgture.

Teaching culture cannot be memorization of cultdaats. According to Paige

(2001:5) learning about culture should include:

learning about the self as a cultural being,

2. learning about culture and its impact on human camoation, behavior, and

identity,

3. culture-general learning, i.e., learning about arsal, cross-cultural phenomena

such as cultural adjustment,

4. culture-specific learning, i.e., learning about artigular culture, including its

language,

5. learning how to learn, i.e., becoming an effectargguage and culture learner.

According to Lessard Clouston (1997: 25), “Cultlearning assessment has

been neglected in L2/FL education, and this is sbimg that must be addressed if we

are to enable students to truly understand andtgdrofn this aspect of their L2/FL

classes”.
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Taking everything into account, the teachers thawuld like to have an
educational progress of their students in a langspuld propagate knowledge about
culture and enable them to become a part of igives satisfactory results in well

communication.

1.5. The best approaches to teaching culture to 7-9 yeaold
primary learners

For students that are 7-9 years old, the best Wwagazhing are the intercultural and
multicultural approach. Such approaches help therohceive why they are ought to
learn culture and language in the same time andthmy selves in these culture.
Extremely helpful in activities from the scope aftdrcultural education are the
following modality: playing social roles, debatesladiscussion, working texts out and
conducting an interviews. Of course there are nont®-indications to use the last
approach to teaching language, but it could bessfuefor children who are not self-

confident in contacts with strangers. In age ofsp @he level of language skills are not
that advance to talk fluently and carrying on avewsation. It is important to give

students a sense of security and acceptation dtinegonversation with teacher or

friends from class.
The main goals of intercultural approach are (Ciyl2003: 3):

1. appreciate the similarities and differences betwtwmir own and cultures of

communities / countries where the target languagpoken,

2. identify with the experience and perspective of gbeon the countries and

communities where the target language is spoken,

3. use this knowledge to develop a more objective \aéwheir own customs and

ways of thinking.

Byram (1997) proposes an intercultural communieatempetence model that
consists of five different components. They are:

1. knowledge,

2. attitudes,

13



skills of interpreting and relating,
skills of discovery and interaction,
political education including critical cultural avemess.

Knowledge consists of students’ learning about aogroups, products,

practices, and processes of interaction.

Attitudes consists of curiosity and openness to dkigers. Moreover, it is

readiness to revise cultural values and beliefsteyact with others.

Skills of interpreting and relating are the abilityidentify and explain cultural

perspectives and mediate between and functionvincodtural contexts.

Skills of discovery and interaction are the ability acquire new cultural

knowledge and practices. Furthermore, it is thditgib operate knowledge attitudes

and skills in the real-life communication.

Critical cultural awareness is connected with thiditg to evaluate critically the

perspectives and practices in students’ own culincethe target culture.

According to Zofia Chlopek (2008), there are soips that the teachers should

take into consideration while preparing activities7-9 years old learners. They are:

1.

conduct parts of the activities in the studentsivealanguage,

use introductory activities which pre-teach reléwascabulary or structures and

introduce key concepts,

simplify texts or design activities in such a wématt students can cope with a
more difficult text, and

adapt activities in agreement with the studen&jatof cognitive development.
It is essential that intercultural training begm early as possible; we must not

postpone it until our learners are at an advanaeguage level and/or older.

According to Chlopek, there are three stages oflampnting intercultural

approach into language teaching.
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The first stage is connected with students’ woriucal The purpose id this stage
is to help students to look at their own culturere conscious level and perceive it
from an objective point of view. Thus, studentstivia culture should be seen as a new

perspective. Chlopek proposes five activities dythis stage (2008):

“Activity 1. The teacher writes the wo@ULTUREIin the middle of the board and

encourages students to brainstorm the differemiceetsons they have with the term. All

ideas are written down, followed by an in-classcdssion of the different cultural

dimensions. The teacher should add aspects thaelksahave not thought about. Next,
students work in groups and categorize the diffeaspects of culture in the form of a
mind map, ideally on big sheets of paper. Eachgtben presents their own mind map
to the whole class. For homework, students aredasskebserve their own environment
carefully and to take note of various aspects eir thative culture.

Activity 2. Following Activity 1, students work in groups ancbmpare their
observations and then try to step back and loothatcollected data critically and
reflectively from an objective point of view, astlifrough the eyes of a representative of
another culture (the teacher should make sure giaips deal with many different
cultural manifestations). This is followed by a Wdrclass discussion during which all
teams report on what they have found out. For exanstudents might come up with
statements such as: “In Poland, you have to takeyafir shoes when enter-ing
somebody’s house. We think this is silly, becatisedans you have to walk around the

house in your socks.”

Activity 3. Again working in groups, students invent alternaegivto existing
manifestations of their own culture. They may campewith ideas such as: (1) instead
of shaking hands with people, you might jump thtieges, and (2) nodding the head
could mean “no” instead of “yes.” Then, each grpugpares a sketch showing the new
manifestations and the others must guess what dtad for. Creative students will
have no problems with this exercise - and somédeif ideas may actually be true of

other cultures!
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Activity 4. Students are asked to discuss in groups thewimtp question: “Which
aspects of my own culture may seem weird to adoesi?” Then, they read or listen to
descriptions of their native culture given by reganatatives of other cultures, which can
be printed out from the Internet or recorded frofiVaprogram. Considering aspects of
their own culture as seen through someone else&s gyovides a totally new
perspective. What has always been obvious and sftenonscious may be perceived

differently for the first time—and sometimes notider the first time!

For example, on the International Business Centeb3Ne (2008), one can read
that German businesspeople shake hands each mawamg after years of working
together, as if they were meeting for the firstdinn Germany (and in Poland, too),
men usually shake hands when they meet and whgntdke leave of each other and
this is not a formal gesture, but a customary grgetexchanged even by closest
friends. Reading this information, German (or Hylistudents may realize that in
different cultures a handshake may have differenels of formality. Thus, such
information serves a double purpose: informing @bsome people’s habits and
informing about other people’s misunderstandinghose habits. As a follow-up to this
activity, learners can design a webpage for tatistveling to their native country. If
feasible, this may be done using computers, antl gaaup’s webpage can be then

placed on the school website. However, designsaperpcan be much fun as well.

Activity 5. If feasible, representatives of another cultun®wave lived in the students’
own country for some time are invited into the stasm. Students (who should have
some questions prepared) ask the guests about thbgt find strange, amusing,
annoying, or shocking about the students’ cultWeting a report or an interview may
be a follow-up activity. (Because such a conveosatwill necessarily involve making
comparisons between the guests’ and the studeultsires, this kind of activity can
also be used at Stages Two and Three.)”

The second stage is connected with widening stetpetspectives by getting
them to know the cultures of English-speaking coast Moreover, during this stage,

the comparison between students’ own culture aedtdlget culture is possible. The
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teacher should start with an English-speaking agueulture and then move to
students’ native culture. During this stage origitextbooks can be helpful. Chlopek

proposes five activities during this stage (2008):

“Activity 1. The teacher prepares copies of excerpts from titeraStudents read the
excerpts in groups and decide what would be diffeifea given novel, short story, or
poem was writ-ten by an author from their nativéiure. For example, while reading
Harry Potter and the Philosopher’s Sto(RRowling 1997), Polish students might point
out the cultural contrasts about mantelpieces (@®boards under stairs (20), having
bacon and eggs for break-fast (21), and a lettrgheut through a slot in the door to
fall on the doormat (30). When all the ideas hagerbdiscussed, students rewrite the
literary excerpts so that they are in agreemenh wheir native culture. Next, they
compare the different versions.

Activity 2. In this activity the teacher hands out transcrigitseal-life conversations
copied from newspapers or magazines, printed om fihe Internet, or recorded from
TV and transcribed. To engage the students, ths stould be interesting and possibly
involve some controversial topic. First, studergside who the interlocutors are, which
genre the conversation belongs to, and what il lek/formality is. Next, the teacher
explains how to analyze the text, both the confernt., the forms of address, the topics,
indications of beliefs and values, and ways of egping speech acts such as greeting,
leave-taking, complimenting, interrupting, invitingnd refusing) and the structure (the
point in the conversation where the key idea is,lémgth of openings and closings, the
number of interruptions, and the use of discouragkars). Students work in groups and
note down the different cultural aspects and debiol@ much they resemble or differ
from their own culture. Each group reports on wihay have found out; for example,
Polish learners may discover that Poles and Amasiteve different attitudes towards
work and careers. Finally, students rewrite theveosations in accordance with the

rules of their native culture and then read theveosations aloud or act them out.
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Activity 3. The teacher hands out copies of pictures showinglpaising various facial
expressions and body language. Such pictures cafoura in magazines, on the
Internet, and in books such as those by Pease Y188# Pease and Pease (2004).
Students work in groups and try to decide whatpieson in the pic-ture is feeling and
thinking. Then the teacher provides them with atipl@-choice quiz, where for each
picture only one description is correct. The stusfechoices are checked. Next, each
group prepares a sketch making use of some gesiutesly language, and presents it
to the whole class. The feelings and attitudeshef ¢haracters in each sketch are
discussed. (This activity, with a different setpaftures, can also be applied at Stage
Three.)

Activity 4. In this activity students have a British Christmaarty. Ideally, it should
follow a lesson introducing Christmas customs olesin English-speaking countries.
The teacher and students dress up and bring papshé party (e.g., Christmas
ornaments, mistletoe, Christmas pudding, stockiag®ll gifts for others, a recording
of the Queen’s Christmas speech, and CDs with €arblow, the party may begin:
People unwrap their presents, sing carols, anehligi the Queen. Wherever possible, a
short history of the various traditions is mentidrend their meanings are discussed.
Differences between the British and the learnevgh Christmas traditions should be
pointed out. Finally, students play related guasgiames, board games, and memory
games. (In countries where Christmas is not celetdydhe teacher may decide to find a

different occasion for a party.)

Activity 5. The purpose of this activity is consolidationpoéviously gained knowledge
about U.S. culture. Groups or pairs of studentsgdeand make a board game by first
thinking of and writing down some culture-relatedegtions, such as “You are in a
restaurant in New York. The meal was huge and theresome leftovers that you'd like
to take home. What will you do?” (Asking for a “dpgbag” is not customary in all
countries. In Poland, most people would be embsedso take their leftovers home.)
The teacher brings copies of a map of the UnitedeStand the students bring some
pens, glitter glue, or stickers, and they set tokwiesigning a “path” across the states.
The questions become “obstacles” and must be dtyranswered in order for the
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player to continue on the path. As a follow-up dstuts play each others’ games (dice
and counters will be needed). Much fun is guaratitee

The third stage is connected with expanding stuwdentltural knowledge by
learning about all cultures of the world. Therefdhes stage is the longest and the most
difficult. There are some EFL textbooks that camt#ie information and exercises
connected with all cultures around the world anel tdlachers should search for such
books. They are written at different levels. Howewbey do not prepare the students
for initial information about cultures. Thus, tegtiks can be only supportive for the

teachers. Chlopek proposes five activities durimg $tage (2008):

“Activity 1. The teacher prints out a few pieces of inforrraaout one culture from

the Inter-net (e.g., information about prejudicesnversational topics, body language,
and table manners). An abundance of websites affermation about the world’s

cultures for people doing business internationafig for tourists traveling abroad. But
teachers may also decide to write the texts themasel—First, students brainstorm
what they know about a given culture. Then, theyidai into teams and each team
member receives a different text. Next, learnegga@p so that all students with the
same text form a new group; they read their tewigether, helping each other
understand the content. Then they discuss whatewg for them (thus becoming

“experts” in one cultural aspect). Next the teadedls the students to return to their
original teams and share what they have learndu tivé rest of their team so that at the
end of the activity each team member possessdbealhformation (the teacher must
prevent them from simply reading each others’ {jextBo check the students’

knowledge, the teacher randomly asks group repta&bess to answer questions. The
teams that answer the most questions correctlybeagiven some simple, culture-
related prizes, such as Chinese chopsticks, Inflegrance sticks, or Polish paper

cutouts.

Activity 2. The teacher hands out copies of the English mersi a newspaper (see the

Appendix for websites of newspapers in English)pairs or groups, students look at a
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story, ad, or other text and compare and conttaistiucture and content with a similar
text in their native newspapers. Similarities arifiecences are pointed out during a
whole-class discussion. As a follow-up, pairs orangroups write a similar text
according to the norms of the culture in questi®tudents can then exchange their texts
and read them; if several texts are produced thig wtudents can compile them into a

newspaper.

Activity 3. Students watch a fragment of a film that vividlyosls some aspect of a
foreign culture, possibly leading to some kind ofsumderstanding or conflict.

Alternatively, the teacher may prepare written desons of possible cross-cultural

encounters, or use transcripts of conversationsdeet people from different cultures.
Such transcripts can be found in some researchrpgpee Gunthner and Luckmann
1995; Gunthner 1998; and House 1993). Students imaggkoups and try to decide what
the characters in the film or conversation shoaldehknown and done in order to avoid
the conflict; all ideas are discussed in a clagsano A follow-up activity can be the

performance of mini-plays prepared by groups ofistiis, showing their own solutions
to the problem.

Activity 4. The teacher uses English transcripts of real-ldeversations or his or her
knowledge to prepare handouts with conversatiomsdsn representatives of a given
culture. As in Stage Two, Activity 2, students aumal cross-cultural elements of
conversations (see also Edwards and Csizér 2004&)tédacher ought to make sure that
students have recognized and under-stood the sditicdl and sociolinguistic
differences and similarities between their own #mal other culture. Next, making use
of previously gained knowledge, students role-gigyeaking between cultures.” The
roles - for example, a Japanese Mazda trader &ddish car dealer - are distributed to
pairs of learners, who must be careful to follow tonversational conventions of a
particular culture. The teacher must remember #natn if learners have been
previously provided with a few model conversatiopsiting theory into practice may
be difficult and they will probably require muchteaition and help. Students can later

act out their conversations for the whole class.
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Activity 5. The teacher and students bring real-life objeotsected with a particular

culture into the classroom, such as figurines, fstudfs, clothes, jewelry, masks,

musical instruments, and tapes or CDs with trad#@ianusic. The class discusses the
uses and symbolic importance of these culturalfagis. Short personal stories
connected with them can be told as well (e.g.udestt can tell about the occasion when
she purchased a piece of jewelry at a Turkish bbpzd@e whole activity is more

enjoyable if some of the objects can be actual®dtout (foodstuffs smelled and tasted,
and musical instruments played).—Generally, adisitapplied at Stages Two and
Three should provide students with a lot of inputwork on. Students have to be
actively involved in discovering intercultural imfoation. They must also be given a
chance to practice their intercultural knowledgeisinot enough for our students to

assimilate new information—they need to digedew] it, and experience it!”

Chlopek proposes additional ideas as well. That fdea is students exchange.
Thus, the teachers can organize students exchamigesthe schools from another

countries. Before going abroad, the learners shioelldrepared for another culture.

The second idea proposed by Chlopek is e-mailaxg® She quoted Ho (2000)
that claims that “email exchanges between two ekdsom different countries are

becoming a popular alternative to traditional imso® exchanges”.

Finally, she proposes project work. Therefore, shalents can work in groups
and they can discover different facts about difiereultures and they can prepare

presentations.

However, the most important issue is to motivéie $tudents and encourage

appropriate attitudes towards intercultural appinoac
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2. Chapter two. Authentic materials

2.1. Definition of authentic materials

The word authentic comes from late Ladnthenticusand Greekauthentikoswhat

mean ‘principal, genuine’. Authentic materials degined differently by the scientists.

Generally, they are “print, video, and audio malerstudents encounter in their
daily lives, such as change-of-address forms, jpplieations, menus, voice mail
messages, radio programs, and videdsThey are not created to be used in the
classroom. However, they are great learning tomiddarners because of the fact that

they are simply authentic.

According to Peacock (1997), authentic materiaéspaoduced “to fulfill some

social purpose in the language community”.

Harmer defines authentic texts as “materials whath designed for native
speakers; they are real texts; designed not fgulage students, but for the speakers of

the language”.

Jordan (1997) writes that authentic texts are t&ekat are not written for

language teaching purposes”.

Widdoson (1990) states that very important thingineted with authentic

materials is “exposure to real language and itsrugs own community”.

According to Sanderson (1999) authentic materied$ mnaterials that we can
use with the students in the classroom and that Inat been changed in any way for
ESL students. A classic example would be a newspapg&le that's written for a

native-English-speaking audience”.

According to Nunan (1999), authentic materials sgyeken or written language

data that are produced in the course of real-limmunication. However, they are not

2 Authentic Materials Professional Development Fact Sheet. No. 1. CADPRwvailable at:

http://www.calpro-online.org/documents/AuthenticiaalsFinal. pdf
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necessary written for purposes of language teacitugeover, he proposes to bring
into the classroom his learners’ own samples dientic language data from real-world
contexts outside of the classroom. His learnerstige listening and reading with the
use of different materials, for instance, TV oricabiroadcasts, conversations on the
tapes or CDs, meetings, talks, and announcementsedMer, his students read
magazine stories, hotel brochures, airport notib@sk instructions, advertisements,

and a lot of written messages present in the redbvsituations.

Moreover, Nunan and Miller (1995) defined authemtiaterials as “items not
created or edited expressly for language learnersither words that is a source of
materials that comes from the reality of discussmehtry and which are connected with
problems and current events. Another definitionssthyat authentic text is the real

message produced by a real speaker or writer fealaaudience.

The idea of using authentic materials in classrobass been created over the
past two decades. Person who is believed to beobttee first supporter of using and
authentic materials is Henry Sweet. He considetet using authentic materials
improves “repetition of certain grammatical constions, certain elements of the
vocabulary, certain combinations of words to theaat total exclusion of others which
are equally, or perhaps even more essential” (Gité&silmore, 2004). This method has
been using also by Guariento and Morley (2001) Wik that it is the only way to
create a real world in classroom. Authentic makeig@e generally consider to be better
than text-book based material because they sh@alapecific of foreign language and
facilitate to understand the culture. Although thiefinitions are completely

understandable very interesting thing is the fdateuof the term authentic documents.

According to K. Jarosz “the material is not autlhemt itself: it is authentic for
someone in specific situation or in the appropriedmtext, and authenticity is the

process occur between the reader and the text”
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2.2. Types of Authentic materials

During lessons teachers can use diverse mateoiafalf productivity of working hours.
Every types of authentic materials are accessibthe Internet and many other sources.

The first division of the authentic materials is:

1. Real Business languagthe type of language which is used by businesgplpe
That is not a kind of language easy for learnetsitbcould be a god motivator.

It show them a level that they should get to usei¢m language in business.

2. Always upto date and topical materialthis materials help not only practice
language but update learners and makes them morened also they level of
language increase. It also the part of businedsetgood informed in many
branch.

3. Materials from particular source typehese materials help to work in consistent
area for example by readifidhe Economiststudentscould become experts in

reading all business publications.

4. Materials from specific areareading and founding these kind of materials

prepare students for searching material aboutdgycompany in future.

Interesting kind of materials are:

» Article from newspapers — it shows students a heal with problems and
situation characteristic for discussing culture

» Literary master piece, poetry, theater - — it réwaaline of the history and
culture

* Videos and films — it show a real live and thecsfpe of language

* Records- it learns how accent properly

* Photos and paintings — it presents cultural hgeita

* Forms and documents — it learns using languag#iciab situations

* Letters and e-mails-it show how to use informablzage

» Writing reports and official documents
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Other division of the authentic materials says tiere are two types of authentic

materials:

1. Print materials,

2. Auditory materials.
The examples of print materials dre

o utility bills,

* packing slips,
» order forms,

e ATM screens,
* ATM receipts,
» web sites,

» street signs,

e coupons,

» traffic tickets,
e greeting cards,
» calendars,

e report cards,
e TV guides,

» food labels,

* magazines,

* newspapers.
The examples of auditomaterials aré:

* phone messages,

* radio broadcasts,

* podcasts,
* e-books,
*  movies,

% Gebhard, J.G. (1996)eaching English as a Foreign Language: A Teacle#frSevelopment and
Methodology GuideAnn Arbor: The University of Michigan Press

* Authentic MaterialsProfessional Development Fact Sheet. No. 1. CADPRvailable at:
http://www.calpro- online.org/documents/AuthentidigidalsFinal.pdf
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* videos and DVDs,

» television programs.

More examples of authentic materials are proposedsbbhard (1996). His

examples that may serve as a source authenticiaistier creating lessons ate

1. Authentic Listening Viewing Materials, for instanc&€V commercials, quiz
shows, cartoons, new clips, comedy shows, movas, speras, professionally
audio-taped short stories and novels, radio acderments, songs,
documentaries, and sales pitches.

2. Authentic Visual Materials, fir examples, slideshopographs, paintings,
children’s artwork, stick-figure drawings, wordlesdreet signs, silhoettes,
pictures from magazines, ink blots, postcard pedumordless picture books,

stamps, and X-rays.

3. Authentic Printed Materials, for instance, newspaparticles, movie
advertisements, astrology columns, sports repaftsuary columns, advice
columns, lyrics to songs, restaurant menus, ssigts, cereal boxes, candy
wrappers, tourist information brochures, universi#éyalogues, telephone books,
maps, TV guides, comic books, greeting cards, gyoceupons, pins with

messages, and bus schedules.

4. Realia (Real world objects), for example, coins andency, folded paper, wall
clocks, phones, Halloween masks, dolls, and pupfétsy are often used to
illustrate points visually or for role-play situais.

In preparing and choosing materials for learneis iitecessary to remember that
they should be adapted to the level of educatitwe. Selection of topic should be based
on the learners needs and real situations and earebbn the world. Khaniya (2006)

mentions three aspects in materials selection:

® Ibid.
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1. The first is the linguistic background which “infloces classroom management,
the selection of tasks, the sequencing and execufidasks, and the focus of

micro-skill instruction”.

2. The second is the conceptual background which fdetes the need for

specificity or generality of information in the seted materials”

3. The third aspect is cultural aspect which affe@mee-instructor interaction, the
formality or informality of classroom interactioand expectations of traditional

instructor and trainee/student roles.”

2.3. The advantages of using authentic materials

There are a lot of advantages of authentic maserfadcording to Heitler (2005: 5), the

advantages of using authentic materials’are

1. Authentic materials bring learners into direct @mtwith areality level of

Business English.

2. Authentic materials drawn from periodicals are alsvap-to-date and constantly

being updated.

3. Authentic materials from a particular source, sashrhe Economisttend to
work in consistent areas of language, so, aftethdewstudents who practice
reading The Economistwill become experts in reading English language

business publications.

4. Authentic materials provide us with a source oftoqulate materials that can be

directly relevant to business English learnersdsee

According to Brinton (1991), authentic material$ cainforce for learners the
direct relationship between the foreign languagessiioom and the world outside the
classroom. Moreover, Gebhard (1996), states tltaeatic materials are the best way to
contextualize a foreign language learning. In theason when each lesson is centered
on comprehending on an advert or a TV weather lwastdlearners are more likely to

® Heitler, D.Teaching with authentic materialBearson Education
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focus on the content and the meaning rather tharfateign language itself. It is the
best way to give the students a good source ofegio language input. Thus, they are

not only exposed to the foreign language presemydtie text and the teacher.

Moreover, Melvin and Stout (1987) state that theivadion of students to learn
a foreign language and their interests in the stiloj@tters are increased when authentic
materials are used. Furthermore, they claim thah siudents gain more confidence
when they work with authentic materials.

Furthemore, Tomilson (2001) thought that “since tbatrived materials focus
on the target form or structure they can be moftpflieto learners although he further
claims that if meaningful exposure to language imed authentic materials better
prepare learners. Authentic materials are valubbtause they contain cultural aspects

and show the students the real samples of langaggsed by native speakers”.

There are some scientist who claim that authenéitenals should be used more
frequently. For instance, Brosnan et al. (1984}tifjes the importance of using

authentic materials in the classroém

1. Language is natural. By simplifying language oeiiftg it for teaching purposes
(limiting structures, controlling vocabulary, etcthen teachers risk making the

task more difficult. The teachers may, in facty&moving clues to meaning.

2. Authentic language offers students the chance & wéh a small amount of

material which, at the same time, contains com@atemeaningful messages.

3. Authentic printed materials provide students witl bpportunity to make use of
non-linguistic clues (layout, pictures, colors, $ois, the physical setting in

which it occurs) to help them discover the meamraye easily.

4. Adults need to be able to see the immediate retevah what they do in the
classroom to what they need to do outside it, aal-life material treated

realistically makes the connection obvious.

In addition, Nunan (1999:27) claims that “learneinsuld be fed as rich a diet of
authentic data as possible, because, ultimatelythefy only encounter contrived

’ Brosnan, D., Brown, K., and Hood, S. (1984). RegdinContext. Adelaide: National Curriculum
Resource Center.
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dialogues and listening texts, their learning taskild be made more difficult (...). He

adds that it is important that learners listen id aead authentic material of as many
different kinds as possible. This will help motiwdhe students by bringing the content
and the subject matter to life for them, and en#iden make the important connections

between the classroom world and the world beyahd it

2.4. Disadvantages of using authentic materials

A lot of scientists claim that because of authentaterials the learners are exposed to
real language. This fact makes them excited any like to use authentic materials
during learning in the classroom. However, sonobiams of using authentic materials

are enumerated by Tamo (2009: 76):

1. Authentic materials may be too culturally biasemlpanecessarily difficult to be

understood outside the language community.
2. The vocabulary might not be relevant to the studemtmediate needs.

3. Too many structures are mixed so lower levels ravard time decoding the

texts.
4. Special preparation is necessary which can bedcomsuming.
5. Too many different accents can be heard which aasesome confusion.
6. The material can become outdated easily, e.g. news.
7. There are many headlines, adverts, signs, and sthaincan require good

knowledge of the cultural background.

Moreover, Richards (2001: 253) states that autbantiterials “often contain
difficult language, unneeded vocabulary items amthex language structures, which

causes a burden for the teacher in lower-levekeks
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Furthermore, Martinez (2002) claims that authemtiaterials “may be too
culturally biased and too many structures are mixedsing lower levels have a hard

time decoding the text$”

In addition, Matsuata thinks that “the use of antleematerials is a burden for
the instructors teaching beginning students as lilag to spend a lot of time to prepare

for authentic materials regarding the ability lewéthe students”.

2.5. Task-based language teaching

Using authentic materials is closely related t&4a@sed learning. During this process

the learning is seen as a set of communicativestidwi are linked to certain goals.

According to Nunan (1991: 279) there are five abtaristics of a task-based

learning. They aré”

1. An emphasis on learning to communicate throughracten in the target

language.

2. The introduction of authentic texts (teaching matsy into the learning

situation.

3. The provision of opportunities for learners to feawot only on language, but

also on the learning process itself.

4. An enhancement of the learner's own personal egpees as important

contributing elements to classroom learning.

8 Martinez, A. (2002). Authentic materials: An overview Karen’s Linguistic Issues.

Available at: http://www3.telus.net/linguisticsigsfauthenticmaterials.html

®  Matsuta, K.Applications for using authentic materials in theesnd language classroorAvailable

at:
http://www.asia-u.ac.jp/english/cele/articles/Masgduthentic_Mat.htm

“Nunan, D. (1991)Communicative tasks and the language curriculliSOL Quarterly, 25 (2), 279-
295
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5. An attempt to link classroom language learning Matiguage activation outside

the classroom.

According to Nunan (1989: 11) tasks can be analgoedrding to:
» the goals,
* the input data,

» the activities derived from the input.

Figure 1 present the relation between the goagsirthut data and the activities
with the tasks.

Goals A / ['eacher role

Input —» TASKS €4—— Student role
\ 4 A

Activities — I Settings

Figure 1. A framework for analyzing communicatiasks

According to Breen (1987: 33) a task is *“any dimed language learning
endeavor which has a particular objective, appabprcontent, a specified working

procedure, and a range of outcomes for those wHertake the task”.

The instruction is very important in task-basedneay. According to Brown
(1994: 229), “in task-based instruction, the ptioris not the bits and pieces of
language, but rather the functional purposes fachvthe language must be used. Such
a curriculum should focus on pragmatic language pmience. Task-based language
teaching requires the teacher to organize classracimities around those practical

tasks that language users will engage in whendheyut there in the real world”.
The activities that very often used as far as tasded learning is concerned are:

1. Activities using cultural objects
2. Listening Activities

3. Listening-Viewing Activities
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4. Interactive Simulations.

The activities using cultural objects involve usitifferent products of a culture,
for instance, postcards, photographs, symbols,imades in song lyrics. During such
activities the students can share and discuss tevegythat they discovered. Moreover,
they can interpret the information in the contexttlee second language culture.

Furthermore, they can compare the information wigir own culture.

Listening activities are very common in a secomjleage classroom. One type
of them is “Eavesdropping” that was developed bytdtoand Robert in 1987.
According to this type of activity, the learnerg &old that they are guests at a party and
that they can eavesdrop on conversations. Moredivey, listen to small parts of real-
world party conversations and they complete tharksheet in which they note down
what topic the people are talking about. Furtheemtrey can write in their worksheet

if they like such topic.

Listening and viewing activities are very popular a second language
classroom as well. The most famous exercises asgedt by Stempleski and Tomalin in
1990. Their idea is to watch a silent video clipattow the students to consider what
can happen in the future and guess what the spesgr

Interactive simulations can be simulations in whgtiidents can familiarize
themselves with interaction with authentic matetiafter that, the students can play
different roles in accordance with the scenario emchmunicate with their peers in a

realistic manner to accomplish different tasks.
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2.6. Authentic materials that are the best for primary
learners at the age of 7-9

Materials should be adjusted for the age of leatn@therwise they could be
discouraged of the fact that they don’t understidnedtext. For young learners adequate
should be some easy poetry or lyrics with gapsesias the English Language
Curriculum Guide indicates “Mastery of an authemgixt gives learners a strong feeling

of achievement and motivates them for further dgwelent.”

Moreover, teachers could use some posters or #@kments because the
language here is very often easy for the learndfisen the level of communication

skills of learners increase we could try to workhasome short article.

However, the best authentic material for primamgriers in the age of 7-9 is
using audio visuals as “video is a good means ofgbrg ‘a slice of living language’
into the classroom” (Allan, 1986: 48). Then, theideints can see and listen to
communication between people in the real world. Bhedents can know that the
information that they are learning in the classrasmsed in the real word. Moreover,
they gain confidence in using a foreign languageewldealing with real world

situations.

Furthermore, Allan (1986: 49) claims that theralso another reason for using
authentic audio-visual materials into the primachaol curriculum. It is the fact that

the learners usually associate television withrésitement.

The teachers should be aware of the fact thatlémguage skills that are:

* listening,
* speaking,
* reading,

e writing

Such skills should be integrated into the currioulas well. Thus, the authentic audio-

visual materials should not be used in the clagsras an alone project.

The videos should be chosen to match specific wiatermined by the school.

Therefore, the teachers should design exercisesitb@onnected with three stages:
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e pre-viewing,
* while-viewing,

e post-viewing.

“The advantage of designing audio-visual materaisund a textbook theme is that
students will be able to explore another perspeabivthe same topic and see how the
topic is treated differently indifferent media®. It should be hoped that this approach

will lead to deeper understanding of different tspi

Students opinions about using videos during tlesdes can be find in the

Internet*?:

» | felt very happy watching the programmes.

* | watch more English ETV.

* | watch more English television programmes at home.

e The programmes are fun.

* | like the programmes very much.

* | would like to watch more English programmes diosx.

* | like watching the programmes at school with teastand pupils.
* My listening skills and vocabulary are improved.

e Ilearn more English.

* The subtitles really help me understand the English

* The programme improved my writing skills. | didwtite that much in the past.
e The programme improved my listening skills.

* The programme improved my speaking skills.

Furthermore, teachers opinions about using videosgl the lessons can be find
in the Internet as well. They af®&
* Students are interested in the cartoon characters.

* Students are so excited when watching films.

% hitp://www.edb.gov.hk/FileManager/EN/Content_3&S®fartifactevejune05.pdf
12 pid.

13 | bid.
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Students tried to read the subtitles.

They seemed to be concentrated and involved. Thislm related to their past
experience.

They loved the programmes.

The video is funny and students like it.

Students are eager to finish the worksheets.

Students have quite good writing pieces.

Students enjoy writing a greeting card.

Students are attracted by the customs of differeantries.

Students learnt special American word “lick” andyttdiscussed this manner in

class. They find that it's not clean or suitabl@tothat.
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3. Chapter three. Designed tasks

3.1. The process of task designing

Now | will show examples of authentic materials @othe exercise for them. | will also
write how to carry out a lesson by means of autbemiaterials. By preparing and
choosing materials for learners, Palmero (2003pchices different challenges that an
instructor may face. According to him these incltide authenticity, simulation of real
situations, flexibility on the part of topics useohd relevance to the discipline they aim
to destine.

Before the lesson you should read or saw the nadgeend prepare some
questions and the list with the meanings of woldg tay be incomprehensible for
pupils, you can also do a list of these words thay students should know and take
advantage of it by preparing test. Before givingdsnts the text you could conduct a
discussion to introduce the subject and talk akeytwords. During the discussion you

get them to discuss among themselves whetherdbenstnts you give are true or false.

3.2. Comparison of the British or American culture with
students’ own one

Tempest of the brains.

Firstly you could gave students a question abost@ations that they have when they
here world Britain and Poland. What are the spedihes or other things in discussing
cultures? Everyone should be able to come toldekboard and write or draw his own

idea. For example:
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Poland

Then, students should find the similarities anfedénces between this two cultures and

by way of example, connect them with the line. Bgse short exercise students will see

the comparison between two different cultures.

True or False.

Ask your students some questions about Englandeirtiem try to say if it's true or

not. After the movie they will know if they are hg

The examples of questions are:

What is the capital of the Great Britain?

What is the name of the queen of the Great Britain?
What are the major cities in the Great Britain?
Where is the Great Britain situated?

What is the religion of the Great Britain?

Watching some short movie or looking on photos.

By these part of the task students will see refbminces, they could observe that in

England people drive on the left side of the road.
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On the movie they could also show specific behagfdhe inhabitants of the countries.

You could order your students to describe whag gaev on the film or photography.

Asking questions.

After watching the movie or photos it’s time foragtions:
* What interesting did our students observe?
» Which things are different/ the same?
* How we should behave in these country?
* What kind of person is Queen, how we should tatkualher?

* What are the difference between Queen and pre8ident

By these questions we help young people to get oy conclusions which enable to

remember the information longer than by making siote

Practicing vocabulary.

Divide your class on small groups and give themesarards from the subject in polish.
They task consist in show this world without tatkito the whole class. Another group
are able to guess the word and write it on the papdolish and translate it with

dictionary to English.

» First Group
o left/right -hand side traffic
o BigBen

38



» Second Group
0 Queen
o President
* Third Group
o Polish an English Flag

Writing an e-mail to ELMO about Polish New Year.
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Completing the table concerning Polish and BritisH-ood.

Polish food British food

Completing table about famous people in Poland anth the Great Britain on the
basis of the movie.

Name

Surname

Age

Date of birth

Place of birth

Nationality

Marital status

General appearance

Job

Hobbies

Completing the sentences about holidays in the watl
* The history of April Fool's Day began in ... around
* In many countries, April Fool's Day is celebratead.a .
* The tradition of April Fool's Day came to Britain the ... century.

* In England, jokes during April Fool’'s Day are pldyenly in the ... .
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Comparing holidays in the USA and in Poland.

Easter in Poland Easter in the USA

Describing the way of wearing clothes in Poland andreland on the basis of the

pictures.

Ireland
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Poland

Comparing famous sports in the USA, in the Great Bitain, and in Poland on the

basis of the pictures.

basketball
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cricket

football
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3.3. Tasks using intercultural approach

On this lesson students will be able to have aamnwith a real form of foreign

language.

Asking questions.
Let's check what your student know about intergalticontacts and what are they

ability of upholding the conversation.

* How people in different country say ‘Hello’ to eaather?
* About what we could talk with person for anotheumiy?

+ How we should behave when we don’t understandraarlocutor?

Playing roles.

* Buying something.
To prepare your students for situations in the téalyou should put them into the
similar one. You could make some sketch of theasitms from the shop, telephone

conversation, asking of the way and many othersekample:

Hello, | would like to buy a book for my mum..
Okay, how can | help you?

| need an interesting one about visiting new places
| have one bestseller which is about South Afiauld you like to see it?
Yes, willingly

It's look like this, there are many photos inside .
That's it | take it

Pack it for a present?

Yes, please

Here you go

Thank you

Bye

O O O 0O O 0o o o o o o o o

Bye, Bye
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After this, the students can write their own dialeg that are based on the model
presented above.

* Meeting the doctor

Good morning, doctor!
DOCTOR: Good morning, Ritu! What happened?
| am feeling fever. My whole body is aching.

DOCTOR: Let me check your fever...... (after checking)..it's 102. Show me your
throat.

| also have cough.

DOCTOR: Your throat is also sore. Did you feel ghing during the night?
Frequently; | couldn’t sleep well.

DOCTOR: What did you eat at night?

Simple home-made food. But | have not taken angijest. | am not feeling hungry.
And there is a feeling of vomiting.

DOCTOR: Don’t worry, | am giving you medicine. Alget your blood tested today.
Show me the report tomorrow.

From where shall | get my blood tested?
DOCTOR: You may go to Lifeline Labs. It is near yaolony.
How many doses have you given me?

DOCTOR: Three doses. As soon as you reach your leatsomething light and take
the first dose. It contains three tablets and @psgle. Repeat the same after five hours.
The third one can be taken before going to bedgit.n

Any precautions doctor?

DOCTOR: Don't go to office today. Take completetréssoid cold drinks or oily
meals.

How much shall | pay you doctor?
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DOCTOR: Only Rs.150/-.

Thank you doctor!

(Source: http://improveenglishonline.com/engliskeapng/health/conversation-
between-doctor-and-patient)

Explaining ourselves.

You tell your learners to explain themselves aartyeas they can. You can take some
notes from their statements but you shouldn’t fieter;, they should try to talk as good

as they can. If you don’t understand watch theytani@g to say you could as them

about it

Watching movies.
To see how people in another country establishrpeteonal contacts students should
watch some films with dialogues. You could find gersation on many films and cut

this part of it which will be interesting for yolearners

3.4. Tasks using multicultural approach

Reports on other cultures.

Watch a movie connected with different cultureshwibhe students. Then, put the
countries on a piece of paper and place it in aAslt you students to choose a piece of
paper out of the hat. Then, each learner have tm@port on a culture chosen from the
hat. The movie can help the students to completaatk. The students can write some
information about food, clothing, customs and tiads and general history. The

students present their reports in front of thesclas

Using music and dance.

Music play very important role in the culture. Ey@ulture has its own style of music
and dance. Thus, the students can watch a moveemqieg dances from different

cultures and listen to CD playing songs. After thiae students give presentations by
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singing the song that they like the most or perfagra traditional dance in front of the
classroom. Learners should state the most impoatspects of the song or dance in this

particular culture and state the reason why theyehghosen such song or dance.

Making dishes and creating a book of recipes.

Food is also very important in every culture. Thihg, students can read real recipes of
a particular culture and watch the movie displayemery step of preparation of
a particular dish. Then, the teacher can make sayieecipes for every student and the
learners can create a book of recipes for diffecaitures. After that, they can prepare
the dish that they like the most and they can tistalishes.

Making posters about dressing.

Every country has its own style of clothing. Thtil® students can watch a movie or
photos presenting different styles of dressing iiifiexent countries. Then, they can
make posters presenting different clothes in difiércountries with pictures prepared
on their own or using pictures from different magaz or from the Internet. After that,
they can write a short description of a particgigte of clothing in a particular country.

3.5. Lessons with authentic materials

1) On the first part of the lesson we should introdstedents in to the topic by
asking questions and by induce there for gettirgy tbwn conclusions. They
will faster and better kips in mind information thiey get individually.

* What do you think about when you hear Great Britdiet's write it
down in the blackboard. Think also what you seerwjnau think about

Poland. What is similar? What not?
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The Great Britain

2) Then we tell students what kind of authentic matehey will see and for what
details they should be concentrate.
* Let's compare this photos. What are the differersdsnd them?

* Let's watch a movie. How people behave on it?
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Oscypek, eaten in Poland

Shepherd’s or Cottage Pie, eaten in the Great Briia

3) After watching photos and film we ask students atbfficult worlds and see
what they generally understand. We give them tharessions that could be
useful. Then, they should write down these wordd arake sentences with
them. Moreover, they can match the pictures wighvicabulary.
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Vocabulary connected with British dishes:haggis, bangers and mash, spotted dick,

cream tea, fry up, Shepherd’'s Pie, laverbread,kbfaedding, Marmite, Yorkshire
pudding.

Bangers and Mash
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Spotted Dick

Cream Tea
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Laverbread

Black Pudding
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Yorkshire Pudding

(Source: http://www:.visitbritainsuperblog.com/20Q3/top-10-traditional-eats-with-

funny-names-of-great-britain/)

4) Exercise:
* Lexical area:
0 student’s try to find so many words connected Witk topic as
they can. Like these they learn from each other.
0 Matching words with definitions

* Logistic area:
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o Discussing what they saw and how it form a wholtnwhe topic
* Practice area:
o Playing roles with using the behaviors that stuslesaw on the
movie

o Pun with words connected with topic

5. Conclusions
» Talking with students about the lesson
o What they have learned
o How they could use new skills on the real life

o In witch situations they can use them
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Conclusion

The present thesis described the phenomena ofingaamd teaching culture during
English lessons with the use of authentic matef@lshe groups of primary learners at

the age of 7-9.

It consisted of three chapters: the first two ¢bepare theoretical, and the third

chapter is practical.

Before presenting activities, a full descriptidncalture and its role in a foreign
language learning and teaching is presented. Tdifferent definitions of culture are
given. In addition, different approaches to teagtaalture are presented.

Then, authentic materials are described as thetbels for teaching culture.
Firstly, the definition of authentic materials isepented. Next, appropriate authentic
materials for the learners at the age of 7-9 aserited. The choice of such approaches

is motivated by some reasons.

After that, different tasks for the primary stutkeare presented, consisting of
the comparison between students’ own culture aedtdhget culture. Moreover, the
exercises using intercultural approach are predearid described. Furthermore, lessons

are described as well.

The present thesis confirms that using authenéiterrals in teaching English to
7-9 years old primary students is very importarte Toest approach to teach such

students is intercultural approach and the useidibavideos.
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Polish summary

Niniejsza praca traktuje o0 nauczaniu aspektow gzaviych z kultw jezyka
angielskiego \Wrod dzieci szkoly podstawowej w wieku 7-9 lat prayyciu

autentycznych materiatow.

Pierwszy rozdziat pawiecony jest zagadnieniom zyzianym z kultug. Rozdziat
ten podaje definicje stowa kultura oraz opisujeacgl pomidzy nauczaniemegyka
angielskiego a kultyr Kolejnym aspektem jest dobor eavych technik w nauczaniu

kultury.

Rozdziat drugi podaje definicje autentycznych miatéw. W rozdziale mezna
znalez¢ podziat tych materiatow. Wskazane zostatyzéaknateriaty, ktoregsnajlepsze

w nauczaniu aspektow kulturyswdd ucznidw w wieku 7-9 lat.

Rozdziat trzeci péwigcony jestéwiczeniom zwizanym z nauczaniem kultury

opisem przebiegu lekciji.

W pracy podaneastakze materiaty, ktore zostaty wykorzystane w pisamacy

przez autora.
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